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Abstract
In this paper we proposed to identify students’ perceptions on the importance, from their perspective, of evaluation methods
and on the teachers’ reasons for choosing specific evaluation methods. We intend to identify a model that teachers can follow
when choosing the evaluation methods in accordance with student-centered learning process and competence-based approach.
We research the evaluation process from the perspective of the methods used, the importance of methods from student
perspective, student capacity to make recommendations on the use of certain evaluation methods. The methodology used is
the questionnaire-based inquiry applied to those students who made their choice for a teaching career. The conclusions show
the differences between students in different study programs on the importance of evaluation methods and the differences
between their perceptions on why teachers choose the evaluation methods.
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1. Introduction
The present papers deals with the issue of competences evaluation for students in the pre-service teacher
training process. This area of research is an actual one in the context created by the new Law of National
Education in Romania in the year of 2011. It underlines the importance of developing the evaluation methods of
students’ academic performances. The diversification of the strategies regarding academic evaluation in order to
delimit the new competences requested by the labor market is considered. This way, evaluation must be regarded
as an action of specific knowledge of some phenomena as regards their characteristics, functionality of a system
as well as the results of an activity [1, p. 14]. It can be achieved by integrating the evaluation strategies in the
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functioning structure of education activity [2, p. 57], which is based on the permanent correlations between the
objectives pursued, the education contents and the instruction strategies.
The efficiency of school activity can be pertinently evaluated only if all the components of the unfolded
activity (internal/external conditions, resources, human, natural, procedural factors involved, that is the activity as
a whole) are taken into consideration as unity of all these structural elements.
In the same time we need to understand the complex role evaluation plays in projecting and realizing the
instruction process, depending on its main actions: teaching and learning, and, implicitly, on the human factors
these processes represent.
On the other hand, it is necessary that the evaluation should be designed to support and stimulate teaching and
learning. It aims at realizing a diagnosis on the results of the education process, stressing the issues achieved but
also the situations which are to be improved in the subsequent stages of instruction.
Evaluation is intended to offer information on the quality of teaching, on the opportunity of the way the
content of instruction is determined, organized and realized, on the value of the didactic strategies used as well as
on students’ learning activity.
The evaluation of school efficiency presupposes establishing the level of theoretical and practical training
reached, at some point, during the activity with students, and the corresponding actions necessary fir its
improvement.
Such realized, the evaluation of school efficiency represents an activity with genuine valences of stimulating
instruction / learning, opening a spiral demarche which leads to the permanent improvement of the didactic
process.
Therefore, the evaluation methods used by professors in the academic environment have a major role in
providing the efficiency of the educational act. That is why our research deals with the methods of evaluation
used in the academic environment by today’s teachers at University of Pitesti.
2. Objectives of the study
In this paper we proposed to identify students’ perceptions on the importance offered to the evaluation
methods and on teachers’ reasons for choosing certain evaluation methods. We intend to recommend a new
pedagogical model to be followed by teachers while choosing thei evaluation methods from the perpsective of a
students-based education and approching instruction by competences.
2.1. The research hypotheses
The research hypotheses consider the diferentele semnificative între studenĠii de la programe studii diferite
privind importanta metodelor de evaluare si diferenĠele semnificative între studenĠii de la programe studii diferite
în ceea ce priveúte motivele profesorilor in alegerea metodelor de evaluare.
3. Methodology of the study
3.1. The study group
The investigated population was consisted from students who made their choice for the teaching career at
University of Pitesti. The research has been made on 125 students from the first year of study at four different
study programs: Sciences (24,8 %), Economic Sciences (25,6 %), Mathematics (27,2 %) and Engineering (22,4
%). The component of the group questioned as regards the gender variable is presented was 44 % male and 56 %
female.
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The research regarding the evaluation of students’ competences was realized with the help of a questionnaire
applied on the students sample presented in the period February-March 2011. The variables of the research made
in this study were:
• Dependents: evaluation methods (Questionnaires, Chart of personal activity, Investigation, Current
observation of students’ behavior, practical tests, Current written tests, semester written tests, Portofolio, oral
tests, The project, The paper, Evaluation scales, multiple choice tests), the hierarchy of evaluation methods
(the importance degree given by students to evaluation methods), the reasons for which teachers use the
evaluation methods, students’ recommendations as regards choosing the evaluation methods.
• Independents: faculty, study year, gender.
3.2. The research instruments
The research regarding the evaluation of students competences was realized by applying a questionnaire to the
sample of students presented, in February-March 2011. The questionnaire included 11 items with various
answers from 1 to 5 (1 represents “to a small extent”, whilst 5 represents “to a very large extent”). The items refer
to gaining data concerning the importance students give to the evaluation methods, establishing a hierarchy of the
evaluation methods (the importance degree given by students to the evaluation methods). The questionnaire aims
at identifying the teachers’ reasons for using certain evaluation methods as well as the recommendations of 1st
year students as regards the evaluation methods.
The variable evaluation methods was measured with the help of 4 items which aimed the importance degree
the students give to methods, the extent to which they can grasp the competences developed, the methods
students want to be used by teachers and the methods teachers normally use in class.
The importance students give to methods (ordering the evaluation methods depending on the importance
given to them by students) was measured with the help of an item with 13 categories which targeted a series of
classic and modern evaluation methods using a scale from 1 to 5 (1 = insignificant, 5 = extremely important).
Teachers’ reasons for choosing the evaluation methods were measured through a subjective item with free
answers.
In order to measure the variable students’ ability of making recommendations regarding the use of certain
evaluation methods, an item with free answer was created through which students were invited to propose to
teachers a set of recommendations they should consider in the moment of choosing certain evaluation methods.
4. Results
4.1. The importance students give to methods
The students from four study programs enrolled in the program for a didactic career were asked to order the
evaluation methods depending on the importance degree. After processing students’ answers, there were
identified the following representative elements:
Table 1. The importance students give to evaluation methods
Evaluation method Frequency Percent
Practical tests 111 88,8
Investigation 84 67,2
Multiple choice tests 74 59,2
Observing behavior 73 58,4
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Portfolio 67 53,6
The chart, semester written tests 61 48,8
Projects 52 41,6
Current written tests, oral tests 48 38,4
Questionnaire 46 36,8
Paper 43 34,4
Evaluation scale 42 33,6
We can observe that, in students’ opinion, among the most important evaluation methods are: practical tests
(88,8%), investigation (67,2 %), multiple choice tests (59,2 %) and the observing of behavior (58,4 %). It is
interesting that the hierarchy resulted after the analysis of students’ perception does not reflect the theoretical
models that classify the evaluation methods in classic and modern methods. On contrary, it renders, in a very
balanced manner, both methods categories being important for students.
On the other hand, as we can observe in the table below (Table 2), the differences between students’
preferences manifest at the level of the study programs they attend. For the students of Faculty of Science, the
investigation is considered important only by 3,4% of them, while for the students attending the other program
study investigation is considered an important method in a percentage of 39,7% (Mathematics), 29,3%
(Economic Sciences) and 27,6% (Engineering).
Table 2. Differences with students regarding the importance of the evaluation methods
Faculty
Importance of evaluation methods
Investigation Observing behavior Multiple choice tests Practical tests
Science 3,4% 22,2% 19,4% 18,3%
Economic Sciences 29,3% 31,1% 25,0% 24,4%
Mathematics 39,7% 33,3% 22,2% 34,1%
Engineering 27,6% 13,3% 33,3% 23,2%
4.2. Teachers’ reasons in choosing the evaluation methods
The students were asked to express their point of view regarding the reasons that teachers have when choosing
certain evaluation methods. Students’ answers are diverse. For a good administration, the answers were
operationalized and gathered in several categories. The most frequent reasons refers to: teachers’ experience, the
importance/specificity of the discipline, the method simplicity and accessibility, the habit of using certain
methods. The reasons least frequent but with a high pedagogical value refer to: the time assigned to evaluation,
the complexity of behavior specific of discipline, as well as student’s motivation for learning.
The evaluation methods used by teachers are grouped by students depending on the goals pursued. To the
largest extent, in students’ opinion, the goals of evaluation methods are quite various and refer to: knowledge,
skills and competence testing. Sometimes, goals which refer to the stimulation of communication ability, to
capturing students’ interest for the respective discipline are invoked.
The most interesting reasons specified by students refer to: students’ failing the exam, thei putting into
difficulty etc.
Our study aimed also students’ capacity of making recommendations regarding the use of certain evaluation
methods. Therefore, most students recommend their teachers to adapt the content of the evaluation tests to the
volume of the discipline content and to the discipline relevance for their profession, to be objective, to consider
students’ interest for the respective discipline as well as heir level of training.
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5. Discussions
The analysis of students’ perceptions regarding the importance degree given to various evaluation methods,
their perceptions regarding the reasons lying at the basis of choosing the evaluation methods by teachers as well
as the recommendations made by students as regards the evaluation activity highlights the necessity of correlating
all these issues at the level of some pedagogical models to be recommended to teachers.
We propose the employment of a pedagogical model that should lie at the basis of the evaluation strategies
realized by those teachers involved in the training of future teachers. This model is to be validated in school
practice and is elaborated in accordance with the curricular approach of education proposed by the curriculum
paradigm as an explanatory model of postmodern pedagogy [3].
The model is made up of a component which aims at three types of epistemological landmarks and of a
methodological component which underlines the steps which can guide teachers’ decisions regarding the
projection and implementation of the evaluation activity. The landmarks referred to are psycho-pedagogical,
pedagogical and curricular landmarks.
The psycho-pedagogical landmarks refer to students’ age characteristics and the level of their knowledge and
abilities. The pedagogical landmarks aims at correlating the evaluation activity with the specificity of the
specialty contents taught. The Curricular landmarks aim at the rational planning of evaluation depending on the
competences required by the respective discipline.
The four steps which must be taken are the following:
• Knowing the competences aimed by the discipline taught,
• Knowing the psycho-pedagogical characteristics of the group of students,
• Correlating the contents specific of the discipline with students’ level of training,
• Projecting evaluation in relation to objectives of the discipline, specialty contents and the teaching-learning
methods used.
We estimate that this pedagogical model can lie at the basis of projecting and implementing several adequate
and relevant evaluation strategies under the circumstances of a very high interest in students’ competences after
graduation and of a better integration of students on labor market.
Conclusions
The results of this study confirmed the pursued hypotheses. On one hand, there are significant differences
between students belonging to the four study programs as regards the importance given to the evaluation
methods. Each of the four programs capitalizes other evaluation method; similarities can be found at the level of
Science and Economic Sciences faculties which, in various degrees, view the same method as important. On the
other hand, there are differences between students as regards the reasons teachers choose an evaluation method or
another. The suggested reasons are quite various and can be related to a series of issues which depend on
teachers’ experience and their degree of familiarization with certain methods.
It is interesting to observe the fact that students grasp the necessity of teachers’ respecting students’
psychological characteristics and training level when choosing the evaluation methods. In students; opinion, the
use of evaluation methods do not relate to their novelty character, but to adapting to evaluation activity to the
specificity of the disciplines taught, to their level of training and to providing objectivity in evaluation.
Our recommendations go in the direction of identifying some pedagogical criteria as regards teachers’ choice
of evaluation methods and their promotion among the teachers who teach at the study programs included in this
research. We also consider the continuation of the research in the years to come in order to identify potential
changes in students’ behavior, as well as the evolution of the register of evaluation methods used by teachers.
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